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ABSTRACT

The purpose of this research and development is to produce an authentic
performance-based assessment instrument for Office Practice courses for
student Bachelor of Office Administration EducationThe assessment
instrument developed includes unique psychomotor aspects to identify
various skills that should have by students. This research was used by the
Research and Development model of the Borg and Gall model. Product
development results are validated by experts of content and construction.
The trial of the assessment instrument was conducted to the 31 Office
Administration Education students at Universitas Negeri Malang. The
results of the study show that this authentic assessment can improve student
competency in accordance with the challenges of the 21st century because
the task given replicates real-world challenges and performance standards
that are usually carried out by experts or professionals in the field. Lecturers
can measure the effectiveness of intellectual achievement or the ability of
students to understand and think of high-level students.

Keywords: authentic assessment, psychomotor aspects, office practice

Introduction

Higher education as the highest educational institution in Indonesia has a significant
contribution in producing graduates who are competent and have high usefulness in the
community. One standard of learning assessment must include the principle of authentic
assessment. This authentic assessment can serve as a powerful tool for assessing 21st
century student competence in the context of global education reform, because the tasks
given replicate real-world challenges and performance standards that are usually carried
out by experts or professionals in the field, in addition through assessment authentic
lecturers can measure the effectiveness of intellectual achievement or ability of students
in problem-solving, high-level thinking to complete assignments (Koh, 2017). Authentic
assessment, students have the opportunity to synthesize knowledge and learning
processes, to create new strategies or products by focusing on the assessment of
continuous learning processes and learning outcomes that reflect students' abilities
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(Webb, 2010). This authentic assessment collaborates between the knowledge, skills and
learning processes that are relevant to completing a given task (Hassanpour et al., 2010).
Tasks given to students have a correlation and relevance to the real world, able to be
applied in the lives of students outside the classroom office practicum subjects so that
students know the benefits of the assignments and the assessment carried out (Kearney
and Parkins, 2014). Another idea was conveyed (Majid 2014) that authentic assessment
can provide a clear picture of how far students are able to master the material and be able
to apply it in the learning process.

Authentic assessment is very close to the real activities of students, through giving
assignments such as Student Worksheets to be observed with performance observation
sheets and performance assessment criteria (Syaifuddin, 2015). The Student Worksheet
developed later requires students to be active in giving responses, skilled in applying
their knowledge and expertise in working on practical assignments and student learning
outcomes which are descriptions of processes and results of performance practices
during learning (Cotrus & Stanciu, 2014). Another opinion was also stated by (Gulikers,
et al., 2008: 3) that authentic assessment makes it possible to obtain the quality and
authenticity of an assessment. Thus, authentic assessment can be interpreted as a form of
assessment that requires students to display performance in real terms as a form of
application of knowledge and skills possessed.

Authentic assessments are used to assess competencies that require students to carry
out performance or psychomotor performance tasks such as presentations and other
practices (Pardimin, 2018). That idea was also supported by (Palm, 2008) which states
that performance appraisal is more in line with instruction-oriented tasks that are
complemented by guidelines for work procedures and ongoing learning processes. As
stated by (Arhin, 2015) that performance appraisal is a type of assessment that requires
students to show what they have or what skills they have mastered by doing an activity
that they can do.

The assessment instruments that will be developed by researchers are Office Practice
subjects that must be taken by 6th-semester students of Office Administration Education
Study Programs. In this assessment instrument will be focused on student skills in
practicing various office tasks including: (1) management of incoming and outgoing mail
and file arrangement / storage based on the development of information technology, (2)
procurement of goods, petty cash funds and financial reports, (3) petty cash fund of
official business travel and manager's duties, (4) Manage the agenda of the leadership
and business travel management, (5) managing the meeting and make note, and (6) office
service steps and business communication.

This course is an implementation of various theories about office administration with
the aim that students of Office Administration Education Study Program are able to
understand and practice various office administration tasks both in the learning process
and the world of work in the future. The results of the preliminary study show that there
has not been an authentic assessment of the office practice courses arranged in detail and
valid in the form of observation sheets and assessment criteria used, the assessment is
given to students still refers to the results of assignments collected by students. Kinay &
Bagceci (2008) describes performance assessment represented as a direct assessment that
contains techniques such as teacher observation, group projects, tests and non-tests. Also,
according to the practice activities carried out also in accordance with performance
appraisals, Marhaeni (2009) states that the main component of the task is the performance
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assessment, namely performance tasks, rubrics, and assessment methods. So that the
assessment that has been done in Office Practice subjects, is not authentic in assessing
student skills. To adapt to these problems, it is necessary to develop authentic assessment
instruments to assess student skills in carrying out authentic office practice tasks.\ \

Method

This study uses the modified Research & Development (R & D) model of Borg & Gall
(1983). The Research and Development Procedure (R & D) is arranged in 5 steps in Figure
1 below:

Developer of

Planning performance-based
huthentic assessment
instruments

- =

Revised trial Test the
results product

Preliminary
studies

Figurel. Research Steps Development of Performance-Based Authentic Assessment
Instruments in Office Practice Courses.

The limited trial subjects in this study were 4 lecturers and 31 students of Office
Administration Education, Faculty of Economics, Universitas Negeri Malang. There are 3
types of questionnaires used, namely validation questionnaires, response questionnaires,
Office Administration Education lecturers and student response questionnaires to
Student Worksheets whose indicators are presented in Table 1.

Table 1. Research Instruments

Instrument Indicator

Validation of Content Instruments appropriate with learning outcomes

Aspects that measured appropriate with the
learning objectives

Clarity of instructions and indicators

Step systematic work

Selection of the right sentence

Scoring clarity

Validation of Construct Task performance directs the achievement of
learning outcomes
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Time Allocation

Clarity of assessment rubrics

Clarity of performance assessment criteria

Capabilities that are considered easy to observe

Ease of instruments in learning

Lecturer and Student Systematic clarity
Response

Suitability of contents

Completeness

Linguistics

Practicality

Data analysis techniques using the following formula:

Tse
P = x 100 %
Tsh
Explanation: P = persentase
Tse = empirical score
Tsh = expected score

The expected level of the feasibility of the product from the development research is
identified by the percentage score. The greater the score of the results of data analysis, the
better the level of product feasibility.

Results and Discussion

The development of this performance-based authentic assessment instrument
produced five products that showed in Table 1:

Table 1. Product Description Development of Performance-Based Authentic
Assessment

Tool for Description
performance-
based
authentic
assessment
instruments

Guideline for Containing product descriptions and how to use products that

Using the function makes it easier for lecturers and students to use authentic
Psychomotor performance-based assessment instruments.

Assessment

Instrument

Guideline for Contains the provisions of the value or processing of task
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Psychomotor  performance scores performed by students to be the final score.

Assessment

Grids of The instrument grid contains Course Learning Outcomes (CLO),

Psychomotor assessed psychomotor aspects, psychomotor indicators, and

Instruments  assessment techniques. Psychomotor indicators that are assessed
are work preparation, work processes, work results, work attitudes,
and completion time.

Student Practical activities are equipped with student activity sheets as a

Worksheet guide for students in performing performance. The components

consist of identity, CLO, learning topics, learning objectives,
achievement indicators, learning methods, practical activities,
learning instructions and skills assessment.

Practice Test

The performance observation sheet is prepared based on practical

and activities carried out by students consisting of work preparation,
Assessment process (systematics and work methods), work results, work
Criteria attitudes and time.

Observation

Sheet

The development of a performance-based authentic assessment instrument was
validated by the content and construct validator. The results of the validation show that
the Performance-Based Authentic Assessment Instrument for psychomotor aspects
obtained an average of 92%.

The results of data analysis in the trial were limited to the 4 lecturers and 31 students
show in Table 2

Table 2 Test Results on Student Worksheets and Performance-based Authentic

Assessments
Subject (%)Empirical score average Validation Criteria
Lecturer 94 Very good
Student 92 Very good

(Source: Data processed by Researchers in 2018)

This authentic assessment instrument was developed based on Minister of
Technology Research and Higher Education Regulation No. 44 of 2015 concerning the
National Standards for Higher Education which included standards of assessment of
learning by including authentic principles. Koh (2017) that this authentic assessment can
serve as a powerful tool for assessing 21st century student competence in the context of
global education reform, because the tasks assigned replicate real-world performance
challenges and standards that are usually carried out by experts or professionals in the
field (Chong, et al., 2016), in addition through authentic assessment, lecturers can
measure the effectiveness of intellectual achievement or the ability of students to
demonstrate understanding, think high-level (Keinanen, et al., 2018), and solve complex
problems through performance in completing tasks which is given. This authentic
assessment of students has the opportunity to synthesize knowledge and processes, to
create new strategies or products, which in the assessment are oriented towards a
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continuous learning process and learning outcomes that reflect the ability of students
(Webb, 2010). The idea is reinforced by Pardimin (2018), where authentic assessment
provides a description of the task to students in the form of problem-solving questions
that demand students' knowledge and skills. Another statement was stated by Yusof, et
al. (2012) that in authentic assessment, student performance is measured based on several
aspects, including: emphasizing students can apply knowledge based on what students
know, focusing on whether students can achieve learning goals, using a variety of
realistic problems so students can get to know their work experience, and support
students' open thinking in doing the assignments given. Basically, this authentic
assessment focuses students to collaborate between knowledge, skills and learning
processes that are relevant to solving problems or assignments given by lecturers
(Hassanpour et al., 2011). This performance-based authentic assessment instrument can
provide a real assessment (Syaifuddin, 2015), which means that authentic assessment is
very close to the students' real activities, through assignments in the form of Student
Worksheets which can then be observed with performance observation sheets and
performance assessment criteria, so that the assessment given according to the results of
student work. The Student Worksheet developed later requires students to be active in
giving responses, skilled in applying their knowledge and expertise in working on
practical assignments and student learning outcomes which are descriptions of processes
and results of performance practices during learning (Cotrus & Stanciu, 2014). Tasks
given to students have a correlation and relevance to the real world, able to be applied in
the lives of students outside the classroom office practice subjects so that students know
the benefits of the assignments and the assessment carried out (Kearney and Parkins,
2014). Authentic assessment makes it possible to obtain the quality and authenticity of an
assessment (Gulikers et al., 2008). Therefore, the existence of an authentic assessment will
help the lecturer to know how far the student's ability to follow the learning process.

Performance assessments instruments for psychomotor aspects developed by
researchers are in accordance with the instrument proposed by Pardimin (2018) that
authentic assessments are used to assess achievement competencies which require
students to perform psychomotor domains/tasks, such as presentations, correspondence
and filing practices. The idea was also supported by Palm (2008) which states that
performance appraisal is more in line with instructional tasks equipped with guidelines
for work procedures and learning to obtain and measure attitudes, knowledge, abilities
and competencies that students have and will later be needed in society. The instrument
used can be a rating scale and assessment rubric as a guide in making observations. The
use of the rubric in performance appraisal provides effectiveness in determining the path
for lecturers and students to find and obtain results that are appropriate to the learning
objectives (Damayanti et al., 2017). Practical activities carried out are also in accordance
with performance assessment, according to Marhaeni (2009) which states that the main
component of the task is performance appraisal, namely performance tasks, rubrics, and
assessment methods. Another idea was added by Kinay & Bagceci (2016) that authentic
assessment is also represented as performance assessment, appropriate assessment,
alternative assessment, or direct assessment, which contains techniques such as written
tests, portfolios, and teacher observations, and group projects.

Conclusions

The conclusion in this research is that this research and development produces an
authentic performance-based assessment instrument in Office Practice Subjects. The
assessment instrument developed was a psychomotor assessment instrument with all
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aspects validated by the content expert, constructor expert validation, and tested on
lecturers and students.

This authentic assessment must be carried out carefully and thoroughly by the
lecturer, meaning that in carrying out an authentic assessment of performance
observations or practice implementation, the lecturer must focus on the assessment
criteria that appear to students when implementing the process starting from
preparation, work process, results, attitude to timeliness and not only see the final results
of student assignments.
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